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PROBLEM? RELAX. YOU'VE GOT THIS!

A tongue-in-cheek guide series ;)
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Because I’s Faster

How to Build Independence, Responsibility,
and Everyday Skills Without Turning Every Sock
into an Hour-Long Educational Project

We’ve got a problem. But relax.
It can be solved—and we’ll even have
something to laugh about.
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INTRO

It is 7:18 in the morning, and your child is standing in the
hallway wearing one shoe, holding the other shoe, and
somehow doing absolutely nothing that could reasonably be
described as putting it on. The backpack is open. The water
bottle is empty. A sweatshirt has disappeared despite having
existed on a chair approximately forty seconds ago. You
say, "Come on, we need to go," with the hopeful optimism of
someone who has apparently forgotten every previous
weekday morning. Your child looks at the shoe, looks at you,
adjusts one sock, notices something interesting on the floor,
and enters a time zone in which thirty seconds can
comfortably contain an entire documentary. So you do what
experienced adults do when civilization is four minutes
behind schedule: you take over. Shoe on. Bottle filled.
Sweatshirt located. Backpack zipped. Missing item
recovered from a place your child claims to have checked
"literally everywhere." At 7:24 you are finally outside,
carrying two bags, one jacket, and the invisible
administrative burden of a medium-sized country. Efficient?
Absolutely. Educational? Well.

Nobody decides to raise a child who cannot function
without technical support. You do not look at a three-year-
old and think, "My long-term goal is to be called from
another city in fifteen years because this person cannot find
a clean towel." You help because children genuinely need
help, because you love them, because you have more
experience, and because sometimes you would like to leave
the house before everyone involved qualifies for a later
appointment. Adults are faster at ordinary tasks for a very
unfair reason: we have been practicing them for decades.
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We can pack a bag while answering a message,
remembering a dentist appointment, locating a permission
slip, and wondering why there are always three bananas
until the exact moment someone wants a banana, at which
point there are none. A child may need several minutes to
complete what you could do before the kettle boils. When
time is tight, doing it yourself is not irrational. It is often the
most rational decision available in the next sixty seconds.
The problem is that family life contains a lot of next sixty
seconds.

That is how "I'll do it because it's faster" quietly becomes
less of an emergency measure and more of a management
philosophy. You carry the item because it is quicker. You
remind them because forgetting would create a problem.
You speak to the adult behind the counter because your
child is taking too long to answer. You tidy the last part
because otherwise it will not really be finished. You check
the bag, find the missing object, straighten the result,
complete the task, and mentally store seventeen small
pieces of information that technically belong to another
human being. None of these acts looks dramatic. In fact,
most look like competent parenting. Yet when they happen
often enough, an odd system develops: the child performs
some visible actions, while the parent remains responsible
for remembering, planning, noticing, deciding, checking,
rescuing, and closing the loop. Everyone is busy, but one
person is carrying most of the invisible work.

Then, naturally, comes the moment when you look at your
child and think, "Why do | have to tell you everything?" This
is one of parenting's finest pieces of accidental comedy. We
can spend years providing the next instruction before it is
needed and then become genuinely surprised that the



recipient waits for instructions. We can find lost objects on
demand, then complain that nobody knows where anything
is. We can correct every imperfect attempt, then wonder
why a child says, "You do it." The child does not need to be
manipulative, lazy, or secretly operating a sophisticated plan
to outsource household labor. People learn systems. If
standing still long enough reliably causes a more
experienced person to appear and solve the difficult part,
that is not a bad system from the user's perspective.
Frankly, many adults would subscribe.

The solution is not to swing to the opposite extreme and
announce that independence begins tomorrow at 6:45 a.m.
Sharp. A child who has been heavily supported does not
become capable because an exhausted parent suddenly
declares, "You're old enough." Nor does independence
mean withholding sensible help, refusing comfort, or turning
every forgotten item into a character-building wilderness
expedition. Children need support. They also differ in age,
temperament, development, confidence, attention,
coordination, and how quickly they learn particular tasks.
Some everyday difficulties are ordinary practice problems;
others may require more tailored support, and persistent or
significant difficulties can be worth discussing with an
appropriate professional rather than simply labeling a child
careless or lazy. The goal is not less care. It is better-
calibrated care: enough support to make success possible,
but not so much that the child never gets to own the
process.

That ownership is the central idea of this book.
Independence is not one giant skill called "being
responsible." It is made of smaller abilities: noticing what
needs doing, starting without a full ceremonial launch,



figuring out the next step, remembering or using a system
that helps you remember, tolerating a small mistake, asking
for specific help, checking your own result, fixing what went
wrong, and gradually handling situations that were once
managed by an adult. A child can be perfectly capable of
doing the physical part of a task while still depending on you
for every decision around it. That is why simply creating a
chore chart does not automatically solve the problem. A
laminated chart may be beautiful. It may have stars. It may
even feature color coding normally associated with airport
logistics. But if you still have to say, "Check the chart," every
six minutes, congratulations: you have become the chart's
unpaid notification system.

There is also an uncomfortable truth on the adult side.
Teaching independence usually makes life less efficient
before it makes life easier. Things take longer. Results are
less polished. A child uses too much of something, too little
of something else, puts an object in a location no sane adult
would have selected, forgets an obvious step, or completes
a task in a way that technically works while offending every
organizational instinct you possess. You may have to watch
someone solve a problem badly when you know exactly how
to solve it well. This can be surprisingly difficult. Sometimes
the obstacle to a child's independence is not the child's
inability at all. It is the adult's inability to tolerate four minutes
of unnecessary struggle, one crooked result, or the sight of
a drawer arranged according to a filing system known only
to its owner.

That does not mean every mistake should be allowed or
every standard lowered. Safety still matters. Hygiene still
matters. Other people's needs matter. Some tasks require
adult oversight, and some consequences are too serious to



use as learning opportunities. Independence grows best in
areas where the child can genuinely act, make manageable
mistakes, and repair them without being exposed to harm.
The useful question is not, "What should children of this age
do alone?" as though birthdays install software updates
overnight. A better question is, "What part of this can my
child realistically own now, and what am | still doing mainly
because it is faster, neater, or easier for me?" That question
tends to produce much more useful answers - and
occasionally an awkward silence.

You will not need to transform your home into a training
academy where every sock becomes a competency
milestone. In fact, one of the themes here will be the
opposite: independence works better when it becomes
ordinary. A child should not need applause, a sticker
economy, a motivational speech, and a post-task reflection
session to put something away. At first, some skills need
teaching and structure. Then the structure should shrink.
The adult should slowly move from doing, to helping, to
being available, to not being involved at all. The destination
is not a child who never needs you. That would be a strange
ambition for a relationship. The destination is a child who
knows the difference between "l need help" and "I would
prefer you to do this," and who can handle more of everyday
life without requiring you to act as memory, hands,
scheduler, supervisor, quality inspector, and emergency
response unit.

So begin smaller than your ambition. Do not redesign the
entire household tonight. Notice one thing you regularly take
over even though your child could probably handle more of
it. Not everything. One thing. The next time it happens, resist
the automatic full-service response for just long enough to



see what your child can already do. Maybe you still help.
Maybe you give one clue. Maybe you discover that the task
takes longer than you would like and survives anyway. That
small pause is where this book begins, because
independence is rarely built by one grand decision. It is built
in ordinary moments when the adult could step in - and
sometimes chooses not to.

You may save three minutes by doing it yourself today.

The interesting question is how many years you want to
keep saving those same three minutes.
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Chapter 1- When Help Quietly Becomes
Doing It for Them

It is Saturday morning, and your child has decided to
make toast. This is good. This is progress. This is the sort of
small domestic milestone that makes a parent briefly imagine
a future in which breakfast happens without adult project
management. The bread goes into the toaster. Excellent.
Then your child opens the refrigerator, stares into it for
several seconds, and says, "Where's the butter?" You can
see the butter from across the room. It is not hidden behind
seventeen containers or disguised as a cucumber. It is
simply sitting there, doing its best impression of butter. You
point. Then the child struggles with the lid, so you open it.
The knife is in the drawer, but you hand it over because you
are already standing there. The toast pops up, and suddenly
you are spreading the butter because "it tears the bread
when | do it." Thirty seconds later, your child is eating
independently prepared toast that you selected, opened,
assembled, and finished. Parenting has once again achieved
outsourcing in the wrong direction.

This is how over-helping usually works. It does not arrive
wearing a cape labeled | SHALL PREVENT ALL
INDEPENDENCE. It appears as a sequence of tiny,
reasonable interventions. You know where the thing is, so
you tell them. You know the easiest way, so you
demonstrate. You can finish the last ten percent in twenty
seconds, so you finish it. Each individual act is harmless, and
sometimes genuinely useful. The problem is the pattern. If a
child repeatedly begins a task and an adult repeatedly takes
over at the first sign of delay, confusion, imperfection, or
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